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The Mathematics Teacher Education Partnership (MTE-Partnership) was formed by the Association of 
Public and Land-grant Universities (APLU) in 2012 to address a major problem in secondary mathematics teacher 
preparation: a lack of secondary mathematics teachers entering the profession who are well prepared to ensure 
their students can meet rigorous state mathematics standards for college- and career-readiness, as described in 
the Common Core State Standards for Mathematics (CCSS-M; Common Core State Standards Initiative, 2010) and 
other documents. This consortium of more than 90 universities and more than 100 school systems has a common 
goal of transforming secondary mathematics teacher preparation using the Networked Improvement Community 
(NIC) design (Bryk et al., 2015). This paper will provide a brief overview of the MTE-Partnership, its evolution over 
the past several years, and the particular goals for the Seventh Annual Conference held in June 2018. 

An Overview of the MTE-Partnership 
The initial concept for the Partnership was formed at the APLU’s 2011 Annual Conference of the Science 

and Mathematics Teaching Imperative, which focused on how higher education might respond to the just-released 
CCSS-M, including necessary changes in teacher preparation. University programs participate in the Partnership as 
a part of teams that include K–12 school districts and other partners involved in secondary mathematics teacher 
preparation, with a requirement that teams engage mathematics teacher educators, mathematicians, and K–12 
personnel in their activities. The inclusion of multiple stakeholders in the efforts reflects the focus of the 
partnership on “develop[ing] and promot[ing] a common vision and goals for how to best prepare teacher 
candidates who can promote student success in mathematics” within a program, as well as engaging in mutual 
learning and sharing responsibility across the Partnership (MTE-Partnership, 2014, p. 2). There are currently 40 
partnership teams across 31 states in the United States (see Figure 1). 

About a year after its formation, the MTE-Partnership adopted the NIC model developed and used by the 
Carnegie Foundation for the Advancement of Teaching. The planning team had identified several design challenges 
including (a) the need to maintain the engagement of the teams in the work of the Partnership and (b) the need to 
maintain a focus on disciplined inquiry consistent with the mission of universities (Martin & Gobstein, 2015). This 
design supports active collaboration by the partnership teams to address significant issues in secondary 
mathematics teacher preparation using improvement science to ensure fidelity to academic standards of inquiry. 
NICs are distinguished by four essential characteristics (Bryk, Gomez, Brunow, & LeMahieu, 2015); each 
characteristic is described as follows, along with a discussion of how the Partnership continues to address that 
characteristic. 
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Figure 1. Participation in the MTE-Partnership. Large stars represent lead institutions for a team, and small stars 
represent other participating universities and colleges. 

 
Focused on a specified common aim: The Partnership is focused on the twin aims of producing 

mathematics teacher candidates who meet a “gold standard” of preparedness to address the Common Core and of 
increasing the quantity of well-prepared candidates by Partnership programs by 40% by 2020. Note that the 
improvement target was set through a collaborative process of collecting data from the individual teams and 
programs. This characteristic remains central to the success of the Partnership; as emphasized by the authors in 
the opening remarks to the 2018 Conference, “We will not make progress if we are not aiming in the same 
direction!” While many solutions might be proposed by members of the Partnership, the aim provides a litmus test 
of whether those solutions should be pursued. 
 Guided by a deep understanding of the problem and the system that produces it: Over a period of nearly 
a year, the membership teams worked together to develop a shared vision for the MTE-Partnership, which is 
reflected in its Guiding Principles for Secondary Mathematics Teacher Preparation. This document then formed the 
basis for identifying challenges in secondary mathematics teacher preparation. A multi-step process described by 
Martin and Strutchens (2014) led to the identification of four significant problem areas of primary importance to 
the Partnership. In the second column of Figure 2, these problems are restated in the positive as primary drivers, 
the Partnership’s main areas of influence necessary to promote movement toward achieving the aim (Bryk et al., 
2015), which is given in the left-most column. These primary drivers are well-aligned with the Standards for 
Program Characteristics and Qualities in the Standards for the Preparation of Teachers of Mathematics released by 
the Association of Mathematics Teacher Educators (AMTE, 2017). Again, as emphasized by the authors in their 
opening remarks, “You cannot improve what you do not understand”—this process must be ongoing.  
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Figure 2. The MTE-Partnership driver diagram (Martin & Gobstein, 2016). 
 

Disciplined by the rigor of improvement science: The use of evidence to guide the development of 
interventions ensures that the changes being proposed are actually improvements. Moreover, Plan-Do-Study-Act 
(PDSA) cycles (see Figure 3) are used to iteratively prototype, test, and refine interventions; use of PDSA cycles has 
the potential to lead to timely solutions to important problems (Bryk et al., 2015). Research action clusters (RACs) 
have been organized to carry out the development of interventions. The current RACs are summarized in the third 
column of Figure 2. Further discussion of their current work is given in the Research Action Cluster Reports section 
of the proceedings. Each RAC has developed its own aim statement and driver diagram and undertakes PDSA 
cycles to guide improvement efforts in alignment with its driver diagram. In some sense, the RACs may be 
considered sub-NICs. The RACs have continued to refine their aims and driver diagrams as needed over the years. 
As the authors emphasized in the opening session, based on remarks often made by their colleagues at the 
Carnegie Foundation, “Not every change is an improvement.” It is all too easy to engage in devising solutions to 
problems, but without a commitment to evidence-based decision-making, we are unlikely to make progress 
toward our aim. 

Networked to accelerate the development, testing, and refinement of interventions and their effective 
integration into varied educational contexts: Rather than trying to “control” variation, as typical in traditional 
educational research, the Partnership’s design embraces variation to study how interventions need to be adapted 
to respond to the differing conditions under which they are used. As they are tested and refined, interventions can 
gradually spread across the network, supporting scale up (Bryk et al., 2015). Thus, rather than developing a 
“treatment” that is tested against a control group, the initial development and testing of an intervention begins in  
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Figure 3. The Plan-Do-Study-Act (PDSA) Cycle. (Adapted from Langley, Moen, Nolan, Nolan, Norman, & Provost, 
2009) 

 
a small number of settings. As its efficacy is demonstrated, it is tested in an increasing number of settings, noting 
adaptations that are needed due to differences in the context. Eventually, the interventions designed should be 
useful by teams across the Partnership. The networked organization further allows a “divide and conquer” 
approach in which subsets of teams can address different problem areas, providing teams access to a wider range 
of interventions as the work of the RACs progresses. As stated in the opening remarks, “We are stronger together.” 
 

The Role of the Annual Conferences 

Over the seven years of the MTE-Partnership, the annual conferences have served as important 
landmarks where many of those active with the Partnership gather together to reflect on the progress that has 
been made throughout the past year and set forth plans for the coming year. A brief outline of the previous six 
conferences follows, following the developmental trajectory of the MTE-Partnership; a more detailed account can 
be found in the introduction to the Proceedings of the Fifth Annual MTE-Partnership Conference (Martin & 
Gobstein, 2016). 

2012 Conference: The first conference, held in April 2012, focused on creating an initial draft of guiding 
principles for the MTE-Partnership, which led to the Guiding Principles for Secondary Mathematics Teacher 
Preparation, since updated in 2014, the central organizing document for the Partnership described previously. A 
first attempt was also made at identifying central challenges in meeting the guiding principles; follow-up work led 
to the development of the aforementioned four primary drivers. 

2013 Conference: The second conference focused on learning more about the NIC design, which had been 
adopted following the 2012 conference, and developing the problem space for the Partnership in alignment with 
that design. Initial concepts were written for a set of 13 RACs, which were later narrowed down to an initial set of 
five that were launched in the fall following the conference. Teams were invited to join the RACs, and an initial 
boot camp organized by representatives of the Carnegie Foundation was convened in the fall following the 
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conference to initiate their work. The Carnegie Foundation played a key advisory role throughout the launch of the 
RACs. 

2014 Conference: The third conference was focused on the work of the RACs. RAC members met in small 
groups to review their initial work in forming an aim and driver diagrams and to begin planning specific 
improvement efforts to be undertaken in the coming year using PDSA cycles in which evidence would be gathered 
to guide their continued development and refinement. Additional sessions focused on increasing understanding of 
the NIC design and exploring issues related to secondary mathematics teacher preparation. The RACs continued 
their work throughout the following year. 

2015 Conference: The fourth conference continued a primary focus on accelerating the work of the RACs. 
A new RAC on improving the retention of program graduates in the profession was also launched, replacing an 
earlier RAC. This conference saw the incorporation of all 22 campuses of the California State University system that 
offer teacher preparation, greatly increasing the capacity of the MTE-Partnership. The 2015 conference also 
introduced an emerging emphasis on program transformation, reflecting the challenges programs face in moving 
beyond making changes based on the one or two RACs in which they are actively engaged, to aggregating the 
findings of multiple RACs to undertake the broad-scale changes needed to ensure both the necessary quantity and 
quality of secondary mathematics teacher candidates.  

2016 Conference: The work in the RACs was again the focal point of the 2016 conference. A newly formed 
working group on program transformation presented a panel discussion of issues related to transformational 
change at the conference and continued its work throughout the following year. In addition, a new focus on equity 
and social justice was launched; while these issues are embedded in the Guiding Principles and in the work of 
many of the RACs, members of the planning team noted that this is not visibly a part of the Partnership aim or 
drivers. A work session was held at the conference to discuss how to make equity and social justice a more explicit 
focus of the Partnership. In addition, a series of refereed brief research reports were included in the conference to 
enhance the sharing of ongoing work across the partnership. For the first time, Conference Proceedings (Lawler, 
Ronau, & Mohr-Schroeder, 2016) were released to provide an accessible record of the work of the Partnership at 
the Conference and throughout the past year. 

2017 Conference: The overall trajectory of work by the MTE-Partnership continued at the 2017 
conference. The work of the RACs was highlighted along the themes of program transformation and equity and 
social justice. The theme of program transformation was addressed in a keynote by Jennifer Russell, fellow at the 
Carnegie Foundation for the Advancement of Teaching, who discussed the power of networks for program 
improvement, and a working dinner organized by the Transformations Working Group. A panel discussion by 
Partnership participants addressed various aspects of equity and social justice related to secondary mathematics 
teacher preparation; Nicole Joseph, noted scholar on issues of equity, served as a reactant to the panel and to the 
conference at its conclusion. A new working group of equity and social justice was launched prior to the 
conference, and work sessions were organized by both the Transformations Working Group and the Equity and 
Social Justice (ESJ) Working Group. The series of refereed research reports was expanded, again appearing in a 
Conference Proceedings (Smith, Lawler, Bowers, & Augustyn, 2017).  
 

Goals of the 2018 Conference 
The Seventh Annual MTE-Partnership Conference had four primary goals to continue progress toward the 

Partnership aim, building on the work done in previous years. Each goal is discussed in turn, along with how the 
structure of the conference supported that goal. 
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Partnership/institutional teams will plan next steps in transforming their programs: The importance of 
better understanding program transformation has been repeatedly emphasized by the planning committee and in 
surveys of the MTE-Partnership teams. A number of elements of the 2018 conference supported this goal, 
including a keynote in which Susan Elrod, noted author in the area of institutional change in the science, 
technology, engineering, and mathematics (STEM) disciplines (cf. Elrod & Kezar, 2016), interacted with Marilyn 
Strutchens, noted scholar in issues related to equity in mathematics education, on the two conference themes and 
their interaction. A panel of representatives from five Partnership teams discussed aspects of program 
transformation Monday morning. The Transformations Working Group organized a discussion session Monday 
afternoon. A series of posters by the RACs and Working Groups presented in the opening session and available for 
viewing across the conference provided teams with information on other areas of work that might be of use. 

The RACs will continue their work to improve aspects of secondary mathematics teacher preparation, 
including considering how they share their work in order to contribute to additional teams’ transformational 
efforts and to the knowledge of the field: This goal is central to the work of the MTE-Partnership, given that the 
major work of improvement happens within the RACs. The RACs spent more than nine hours working at the 
conference, central to their goal in progressing toward their respective aims. A special emphasis was placed on 
how they might begin to disseminate their work, both within the Partnership to support teams’ transformation 
work and to external audiences. RACs were particularly encouraged to consider how they might organize their 
ongoing work, given that external funding for face-to-face convenings is coming to an end. Updates on their 
progress can be found in the Research Action Cluster Reports section of these proceedings. 

The Partnership as a whole will grow its sense of joint purpose and identity as a NIC-supporting program 
transformation: It is critical that the Partnership maintain a sense of common purpose and identity, since 
participants may tend to focus on the problems that interest them, particularly the work of the RACs in which they 
are involved (Martin & Gobstein, 2015). While the RACs may be their specific focus for participation, there is much 
to be gained by emphasizing the broader structure of the Partnership, including learning from and with the other 
RACs and considering the more general context for the work of the RACs. The project co-directors emphasized the 
defining characteristics of the Partnership as presented in the previous section, emphasizing the importance of 
those characteristics for the continuing success of the Partnership. Brief research reports were again included to 
build understanding of the work going on across the partnership. Finally, conference reactants were asked to 
consider cross-RAC themes, as well as recommendations for possible new directions MTE-Partnership might 
pursue in advancing its national profile. 

Specific focus on equity and social justice will be included throughout the proceedings: The theme of 
equity and social justice was threaded throughout the conference. Many members of the ESJ Working Group are 
also members of the RACs and were charged with helping foreground relevant issues. The Working Group again 
organized a working session Monday afternoon to discuss how equity and social justice can be better addressed. 
As discussed previously, one of the speakers for the working dinner specifically addressed equity and social justice, 
and the reactants were encouraged to include attention to equity and social justice in their remarks.  

A new feature was introduced to reflections across the conference, particularly during the plenary 
sessions: participants were asked to post their thoughts on Padlet. Prompts in the working dinner encouraged 
them to reflect on the themes of the conference, program transformation and equity and social, and opportunities 
they identified for making progress. They were also asked to reflect on the panel discussion on program 
transformation and then identify new opportunities for progress. Reflections on the conference reactants were 
followed by final additions to opportunities for progress. At the conclusion of the closing session, participants were 
asked to identify specific actions they would undertake by the end of August and by the end of September. While 
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their posts were anonymous, the intention was that posting their plans might provide a level of accountability in 
carrying out those plans. 
 

Final Reflection 
In some sense, the 2018 MTE-Partnership conference consolidated the progress of the past seven years 

and will serve as a launching pad for the coming years. This conference, along with the preceding six conferences, 
was found very productive by the participants, as can be clearly seen in the evaluations that have been conducted 
each year. In thinking across the conference as a whole, participants reported the following for each of the seven 
annual conferences: 

• 94% or more agreed that the conference had clear goals (100% in 2017 and 2018). 
• 97% or more agreed that progress was made in achieving conference goals (100% in 2017 and 2018). 
• 92% or more agreed that the conference was informative and worthwhile (100% in 2017 and 2018). 
• 100% agreed that the interactions with other participants were useful and productive for all seven 

conferences. 
• 94% or more agreed that the conference was a good use of their time (100% in 2017 and 2018). 
• 98% or more expressed interest in participating in future MTE-Partnership events (100% in 2017 and 

2018). 
 

Many of their concluding remarks, both on the Padlet discussion space organized across the conference 
and in the subsequent conference evaluation, suggest that the themes of the conference (“Transformation. Equity. 
Leadership.”) were realized. As the Partnership moves beyond its existing sources of external funding, which have 
supported its infrastructure over the past years, the commitment and creativity of Partnership participants will be 
essential in building on the trajectory established over the past seven years. 

 
References 

Association of Mathematics Teacher Education. (2017). Standards for preparing teachers of mathematics. Raleigh, 
NC: Author. 

Bryk, A., Gomez, L. M., Grunow, A., & LeMahieu, P. (2015). Learning to improve: How America’s schools can get 
better at getting better. Cambridge, MA: Harvard Education Press. 

Common Core State Standards Initiative. (2010). Common Core State Standards for Mathematics. Washington, DC: 
National Governors Association Center for Best Practices and the Council of Chief State School Officers. 

Elrod, S., & Kezar, A. (2016). Increasing student success in STEM: A guide to systemic institutional change. 
Washington, DC: Association of American Colleges & Universities. 

Langley G. L., Moen, R., Nolan, K. M., Nolan, T. W., Norman, C. L., & Provost L. P. (2009). The Improvement guide: A 
practical approach to enhancing organizational performance (2nd ed.). San Francisco, CA: Jossey-Bass 
Publishers. 

Lawler, B. R., Ronau, R.N., & Mohr-Schroeder, M.J. (Eds.). (2016). Proceedings of the fifth annual Mathematics 
Teacher Education Partnership conference. Washington, DC: Association of Public and Land-grant Universities. 

Martin, W. G., & Gobstein, H. (2016). The MTE-Partnership story as revealed through its conferences: An overview 
of the Partnership and the 2016 conference. In B. R. Lawler, B. Ronau, & M. Mohr-Schroeder (Eds.), 
Proceedings of the fifth annual Mathematics Teacher Education Partnership conference. Washington, DC: 
Association of Public and Land-grant Universities. 

8



Smith, W. M., Lawler, B. R., Strayer, J. F., & Augustyn, L. (Eds.). (2018). Proceedings of the seventh annual Mathematics Teacher Education 
Partnership conference. Washington, DC: Association of Public and Land-grant Universities. 

Martin, W. G., & Gobstein, H. (2015). Generating a networked improvement community to improve secondary 
mathematics teacher preparation: Network leadership, organization, and operation. Journal of Teacher 
Education, 66(5), 482–493.  

Martin, W. G., & Strutchens, M. E. (2014). Priorities for the improvement of secondary mathematics teacher 
preparation for the Common Core era. Paper presented at the AERA Annual Meeting. Retrieved from 
http://www.aera.net/Publications/OnlinePaperRepository/AERAOnlinePaperRepository/tabid/12720/Owner/
314509/ 

Mathematics Teacher Education Partnership. (2012). Guiding principles for secondary mathematics teacher 
preparation. Washington, DC: Association of Public and Land-grant Universities. Retrieved from 
http://www.aplu.org/projects-and-initiatives/stem-education/SMTI_Library/mte-partnership-guiding-
principles-for-secondary-mathematics-teacher-preparation-programs/File  

Smith, W. M., Lawler, B. R., Bowers, J., & Augustyn, L. (Eds.). (2017). Proceedings of the sixth annual Mathematics 
Teacher Education Partnership conference. Washington, DC: Association of Public and Land-grant Universities. 

Wilson, S., & Martin, W. G. (2011). The Common Core State Standards and teacher preparation: The role of higher 
education. Washington, DC: Association of Public and Land-grant Universities. 

 

9

http://www.aera.net/Publications/OnlinePaperRepository/AERAOnlinePaperRepository/tabid/12720/Owner/314509/
http://www.aera.net/Publications/OnlinePaperRepository/AERAOnlinePaperRepository/tabid/12720/Owner/314509/
http://www.aplu.org/projects-and-initiatives/stem-education/SMTI_Library/mte-partnership-guiding-principles-for-secondary-mathematics-teacher-preparation-programs/File
http://www.aplu.org/projects-and-initiatives/stem-education/SMTI_Library/mte-partnership-guiding-principles-for-secondary-mathematics-teacher-preparation-programs/File

	2.MTEP Proceedings Intro 2018 hg gm_EditedLA
	3.Intro to conf WS_editedLA
	4.Opening Address
	5.Susan Elrod Keynote Transcript_editedLA
	6.Strutchens Keynote_ws_edited LA
	“College Apologizes to Native American Brothers Detained After Joining Campus Tour”; “Toronto Principal Faces Resignation Calls After Making a List of Black Students”; and “After Melania Trump’s Jacket, People are Buying ‘I really do care’ T-shirts to...
	Dunigan, J. S. (2017). Black students talk about the achievement gap in Alabama schools.
	Retrieved from https://www.al.com/news/birmingham/index.ssf/2017/09/post_322.html

	7.MTEP2018_Marilyn_Susan Transcript_editedLA
	8.Panel Talks
	9.Transformation panel_edited LA
	Panelist: Ruthmae Sears
	Partnerships as the Foundation
	Commitments by Institutions of Higher Learning
	Commitments by School Districts and Schools
	Candidates’ Knowledge and Use of Mathematics
	Challenges

	10.TransformationsWG for Proceedings 2018-FINAL_editedLA
	W. Gary Martin, Auburn University, 26TUmartiwg@auburn.eduU26T
	Wendy M. Smith, University of Nebraska-Lincoln, 26Twsmith5@unl.edu26T
	Next Steps
	Figure 1. Driver diagram to guide progress toward the aim of program transformation.

	11.E&SJWG report 2018 rev_editedLA
	12.RAC Reports
	13.Clinical Experiences 2018 Proceedings July 19 2018_editedLA
	14.ALM RAC for proceedings 2018_draft_editedLA
	15.MODULES_Final RAC Report 2018_editedLA new
	16.PR^2_2018conferencereport_JM_editedLA
	17.STRIDES RAC Summary July 2018_editedLA
	18.Research Presentations
	19.Sears Paper _ MTEP 2018 _ July 3 2018_editedLA
	35TMaureen Grady, East Carolina University, 35T31Tgradym@ecu.edu31T
	35TCharity Cayton, East Carolina University, 35T31Tcaytonc@ecu.edu31T
	35TPatricia 35T42TBrosnan35T42T, Ohio State University, 35T31Tbrosnan.1@osu.edu31T
	35TSalam Ahmad, University of South Florida, 35T31Tsahmad1@mail.usf.edu31T
	35TCynthia Castro-Minnehann, 16T35TUniversity of South Florida
	35TAbstract16T35T
	35TThis study describes pre-service teachers’ and collaborating teachers’ perspectives of a professional development training, which focused on co-planning and co-teaching in secondary mathematics. Data were garnered from 19 pre-service teachers and 2...
	Overview
	Methods
	Participants
	Instruments
	Data Analysis
	Results
	Collaborating Teachers
	Professional learning. The professional development helped the collaborating teachers gain insight into co-planning and co-teaching strategies that are supported by research. The collaborating teachers also suggested that they will retain the informat...
	Collaborating teachers valued interaction with pre-service teachers. Moreover, the collaborating teachers valued interacting with pre-service teachers at the professional development because they were able to obtain fresh ideas about various mathemati...
	Need for resources and open communication channels. The collaborating teachers also noted a need for educational materials relative to the training and an online community that could support their instructional practices and foster communication betwe...
	Collaboration. Pre-service teachers found the interaction with collaborating teachers to be beneficial to them. Specifically, they believed that they can gain insight from their collaborating teachers’ expertise. The pre-service teachers noted:
	Professional learning and enhanced confidence. As a result of participating in the professional development training, pre-service teachers gained insight into how to plan, and the pre-service teachers’ confidence in their ability to contribute to the ...
	Discussion
	The results of this study have implications with regard to professional development for instructional pairs, particularly during clinical experiences. Using the Apprenticeship for Learning conceptual framework (Brosnan, Jaede, Brownstein, & Stroot, 2...
	Conclusion
	References

	20.Building Long Term Support for Faculty through Graduate Student Instructor Professional Development Un-Blinded - KLU edits 6.28.18_editedLA
	Professional Development
	Semester One (2 Credits)
	The first semester of professional development aims to introduce GSIs to active learning practices and the literature in support of those practices. The course meets two days a week for an hour each day. The first semester can be broken into four unit...
	Semester Two (1 Credit)
	The second semester of TLM focuses on describing student learning, and the class meets once a week. GSIs look at definitions of some terms from a particular learning theory and then proceed to discuss how those terms can be used to describe events tha...
	Personal Narratives

	Conclusions and Implications
	References

	21.Zelkowski Campbell Gleason revised for MTEP_editedLA
	Abstract
	Introduction
	Problem and Purpose of Study
	Conceptual Design of Program
	Mathematics Capstone Courses
	Mathematics Methods Courses

	Methodology
	Results
	Summary and Limitations
	References

	22.Kress_LA Equitable Access_editedLA
	Active Learning Context
	Theoretical Framing and Literature Review
	Conceptual Framing: Identity and Sense of Belonging
	Data Collection Methods and Procedures
	Evolution of the Seminars
	Conceptualizations of Equitable Access in Active Learning: Survey Results
	Varied Experiences of MARC Employees: Survey and Interview Results
	Analysis and Conclusions
	References

	23.Mangram_MTE-P Hui rev _ editedLA
	Charmaine Mangram, University of Hawai'i Mānoa, 25TUcmangram@hawaii.eduU25T
	Jim McKown, University of Hawai'i Mānoa, 25Tjmckown@hawaii.edu25T
	Linda Venenciano, University of Hawai'i Mānoa, 25Tlhirashi@hawaii.edu25T
	Challenge and Purpose
	Our Plan for Transformation
	MTE-P Hui Conference Series
	Considerations. Three foci emerged in our early planning for the conference series: (1) the importance of spending time establishing a sense of identity as a MTE-P Hui, (2) focusing efforts around the existing RAC structure of MTE-Partnership, and (3)...
	Logistics. During the summer preceding the 2017–2018 academic year, freshly inspired by attending the MTE-Partnership Conference in New Orleans, Louisiana, Charmaine Mangram and Linda Venenciano at UH Mānoa conceived of the idea of a conference series...
	Table 1
	Conference Overview
	What We Have Learned
	Table 2
	MTE-P Hui Participation Levels
	Next Steps
	References

	24.Pair-Secondary Mathematics Teachers' Understanding of the Nature of Mathematics_editedLA
	25.Rech Matthews manuscript clean_JR_editedLA
	Janice Rech, University of Nebraska at Omaha, 35TUjrech@unomaha.eduU35T
	Abstract
	Keywords: Teacher preparation, number sense, conceptual understanding, active learning
	Introduction
	Extending Active Learning into Content Courses for Teachers
	The Classroom Environment/Typical Day Structure
	Participation Grading
	Student Reactions to the Number Sense Course/Active Learning structure
	Future Plans and Conclusions
	References

	26.Presentation Abstracts
	27.FINAL abstracts for MTEP June 2018 Conference Program and Proceedings_editedLA
	28.Closing Remarks
	29.MTEP2018 closing discussant Mike edited_editedLA
	30.MTEP2018_closing_discussant_Cathy_editedLACMLA
	7thAnnualMTE-PartnershipConferenceProceedings_front pages.pdf
	0.Title Page 7thMTEP
	0ii.Frontmatter_MTEP2018
	Proceedings of the Seventh Annual Mathematics Teacher Education Partnership Conference
	Edited by Wendy M. Smith, Brian R. Lawler, Jeremy F. Strayer, and Lindsay Augustyn
	First published September, 2018
	Smith, W. M., Lawler, B. R., Strayer, J. F., & Augustyn, L. (Eds.). (2018). Proceedings of the seventh annual Mathematics Teacher Education Partnership conference. Washington, DC: Association of Public and Land-grant Universities.
	Cite Proceedings Chapter as:

	Mathematics Teacher Education Partnership Co-Directors
	Mathematics Teacher Education Partnership Planning Committee1
	Acknowledgments
	Preface
	These proceedings are a written record of the presentations and papers presented at the Seventh Annual Mathematics Teacher Education Partnership Conference held in Denver, June 24–26, 2018. The theme for the conference was “The MTE-Partnership: Transf...


	0iii-v.Contents7th
	1.Introduction

	6.Strutchens Keynote_ws_edited LA.pdf
	“College Apologizes to Native American Brothers Detained After Joining Campus Tour”; “Toronto Principal Faces Resignation Calls After Making a List of Black Students”; and “After Melania Trump’s Jacket, People are Buying ‘I really do care’ T-shirts to...
	Dunigan, J. S. (2017). Black students talk about the achievement gap in Alabama schools.
	Retrieved from https://www.al.com/news/birmingham/index.ssf/2017/09/post_322.html




